2024-25 Annual Program Review Form

Important: Be sure to rename your document clearly (e.g., 2024-25 APR Art Therapy). If you’re reporting on multiple programs, create separate copies of this template, using one per program. Do not edit this original form directly.

Once you have made your own copy of this form, please complete all parts of the form below (I.- IV.) by October 31, 2025 and submit to the Dean of your School or Division and to Michelle Finley, Assistant Vice Chancellor for Accreditation and Academic Assessment. 

Program(s) Identification
If you are reporting on more than one degree type and program for the annual program review, please make those selections using the additional dropdown menu options indicated below. 

· School: Counseling, Psychology, Therapy

· Division or Department (if applicable): Counseling

· Degree Type(s):   MA, PhD

· Program(s):  Clinical Mental Health Counseling, Counselor Education and Supervision  			     
· Program(s) Chair(s) Name(s): Misty Grant, Kalesha Jenkins
[bookmark: _heading=h.gjdgxs]
I. Findings from the Past Year’s Cycle of Inquiry (2024-25)
Academic programs engage in cycles of inquiry as described in the Academic Assessment System & Program Review Manual (see pages 5, 6, 9 and 10). 

Report on your program’s progress on this past year's cycle of inquiry. (Note: This is what you proposed on October 31, 2024.)
a. State the critical question(s) you explored:   
      i. 	How does the curriculum integrate and assess students' understanding of intersectionality and its relevance to social and racial justice?
     ii. 	In what ways does the program facilitate student reflection on personal biases and values, and how does this influence their engagement with diverse communities?
   iii. 	How are the program's learning outcomes fostering students' ability to advocate for marginalized populations in their future professional roles?

b. Findings:
· What type of information did you gather to explore the critical question(s)? 
To explore these critical questions, the division gathered multiple forms of information, including faculty discussions, course mentor reviews, and division-wide professional development initiatives. Collectively, these efforts reflect a sustained commitment to embedding intersectionality, cultural humility, and social justice throughout the curriculum.
The division’s transition to a collaborative leadership model represents a significant structural change that continues to evolve. As this model becomes more fully integrated, faculty and staff are focused on strengthening consistency, alignment, and support systems that enhance student learning and development across programs.
i. Integration and Assessment of Intersectionality and Social and Racial Justice
Faculty engaged in ongoing discussions to ensure that intersectionality and social and racial justice are meaningfully embedded throughout the curriculum. The MA programs established Course Mentor Teams to lead systematic reviews and revisions of all core content courses. Concurrently, the PhD program worked as a full faculty team to revise its core courses, aligning them with the quarter-to-semester transition and the new CACREP standards while refining scaffolded learning sequences.
These processes emphasized not only the inclusion of intersectional frameworks but also the assessment of how students understand and apply these concepts in both academic and clinical contexts. New KPIs were developed, new textbooks adopted, and new assessment-based assignments introduced.
Several new CES courses reflect this integration, including:
· Culturally Sustaining Models of Supervision
· Andragogy & Culturally Responsive Teaching
· Professional Identity & Leadership Philosophy
· Global Impacts & Public Service in Counseling
· Transformative Community Engagement & Leadership Practices
The curriculum was reviewed collaboratively with all faculty. This process continues to evolve under the new divisional model, reinforcing shared responsibility for curricular coherence and assessment.
ii. Student Reflection on Personal Biases, Values, and Engagement with Diverse Communities
A major focus this past academic year was strengthening faculty capacity to support student reflection on personal biases, values, and worldviews as integral components of counselor identity development.
The division launched a series of Professional Development Days to deepen faculty and student engagement with Justice, Equity, Diversity, and Inclusion (JEDI) principles through keynote speakers, collaborative workshops, and structured mentoring sessions. These sessions enhanced faculty’s ability to facilitate critical reflection and inclusive dialogue in the classroom.
Highlighted sessions included:
· The Color of Mental Health: Responding with Cultural Humility, Empathy, and Advocacy with Dr. Latonya Summers, which emphasized cultural humility as foundational to ethical and effective counseling practice.
· Universal Design for Learning (UDL), which provided strategies for creating accessible, engaging environments that support reflection and “messy conversations.”
· Decentering Western Pedagogy and Decolonizing the Counseling Profession with Dr. Cirecie West-Olatunji, which challenged participants to critically examine dominant paradigms within counselor education.
These sessions were paired with dedicated time for MA Course Mentor Teams and CES faculty to review and refine course materials that center intersectionality, social and racial justice, and the cultivation of self-awareness. Together, these efforts demonstrate a commitment to embedding reflective practice and cultural responsiveness as enduring elements of student learning.
iii. Fostering Advocacy for Marginalized Populations Through Program Learning Outcomes
The program’s learning outcomes are intentionally designed to cultivate students’ ability to advocate for marginalized populations by grounding counselor identity in ethical, culturally responsive, and socially just practice. From the beginning of the curriculum, students learn to approach ethical decision-making through a social justice lens, emphasizing their responsibility to address inequities affecting client and community well-being.
Learning outcomes addressing social and cultural diversity help students recognize and dismantle systemic barriers to care. Courses in counseling theory, helping relationships, and career development highlight advocacy as a professional obligation, encouraging students to integrate empowerment-based approaches in individual and group work.
In addition, research and program evaluation outcomes foster students’ ability to apply data-informed advocacy strategies, preparing them to design and assess interventions that promote systemic change. Through both the Clinical Mental Health Counseling specialty area and the cultivation of professional dispositions, students begin to internalize advocacy as a defining aspect of their professional identity. This process nurtures competence, empathy, and ethical commitment, ensuring graduates are prepared to serve diverse and marginalized populations effectively.
Although the CES program’s existing learning outcomes already reflect advocacy, recent curriculum updates provided an opportunity to strengthen this focus. Faculty collaborated to identify learning outcomes that explicitly emphasize advocacy and leadership. Examples include:
· Theories: “Understand culturally sustaining counseling practice in working with diverse populations through various theoretical approaches” and “Analyze and conceptualize clinical cases from multiple theoretical perspectives considering cultural dynamics.”
· Professional Identity and Leadership Philosophy: “Understand the counselor educator professional identity, including roles of leadership and advocacy.”
· Leadership Paper KPI: “Demonstrate synthesized learning through ethical and cultural leadership advocacy.”
· Global Impacts and Public Service in Counseling: “Evaluate leadership roles and strategies for responding to crises and disasters in the global community” and “Understand current sociopolitical and social justice issues and their impact on the counseling profession.”
These revised outcomes will continue to be evaluated to ensure that advocacy remains a central and measurable component of the program’s goals.
· What did you discover about student learning from your analysis? Include any analysis, graph, or chart that helps to communicate these results.
The analysis revealed a deliberate and systematic effort to embed intersectionality, cultural responsiveness, and social justice principles throughout the counseling curriculum. This work has been strengthened through continued collaboration and the implementation of the Collaborative Divisional Model, which is still being integrated to best support students and faculty. Because this structure is evolving, data collection and curricular refinement are ongoing, with active development to ensure coherence across all modalities and programs.
1. Curriculum Integration of Intersectionality and Justice
Faculty discussions and Course Mentor Team meetings examined how intersectionality and social and racial justice are reflected within core courses. Both MA and PhD programs engaged in comprehensive curriculum reviews, the MA through Course Mentor Teams and the PhD through collective course redesign aligned with the quarter-to-semester transition. These reviews emphasized scaffolded learning, critical reflection, and embedded assessment strategies to deepen students’ awareness of systemic inequities and their role as future advocates.
2. Student Reflection and Development of Cultural Humility
The program has made significant progress in fostering students’ ability to reflect on their personal biases and values as part of professional formation. Through division-wide professional development events, faculty modeled reflective learning that encourages cultural humility and open dialogue. Sessions such as The Color of Mental Health (Dr. Latonya Summers) and Decentering Western Pedagogy (Dr. Cirecie West-Olatunji) advanced faculty and student capacity for equity-centered conversations. These experiences promoted authentic engagement with diverse perspectives and helped normalize “messy conversations” as valuable learning tools.
3. Learning Outcomes and Advocacy Skill Development
Across the curriculum, learning outcomes emphasize ethical practice, cultural diversity, and advocacy as central pillars of counselor education. Students learn to integrate social justice principles into theoretical, research, and clinical contexts. As noted above, the CES curriculum revisions realigned outcomes to better support advocacy skill development, ensuring that assignments and assessments consistently reinforce this emphasis.
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· What did these findings tell you about student progress toward the Core Attributes?
Student Progress Toward the Core Attributes of an Antioch Education
The analysis of student learning demonstrates strong alignment between program outcomes and the Core Attributes of an Antioch Education: Self, Community, and Action. These findings show students’ increasing ability to engage in ethical, culturally responsive, and socially just counseling practice. While the division’s collaborative leadership model continues to evolve, aspects of curricular and structural integration are being refined to ensure consistent, equitable support for both students and faculty.

Self: Students show significant growth in self-awareness and reflective capacity, which are central to the Self attribute. Across coursework and professional development experiences, they are encouraged to examine their values, biases, and worldviews through a social justice lens. Faculty-led sessions such as The Color of Mental Health and Decentering Western Pedagogy and Decolonizing the Counseling Profession reinforce this reflective work. While the new CES curriculum is still being implemented, assignments such as the Student Evaluation, Gatekeeping & Disposition Plan already encourage students to explore how personal identity intersects with professional ethics. These experiences help students become self-aware practitioners who understand their positionality within systems of power and privilege.

Community: Findings indicate that students increasingly value and engage diverse perspectives within academic and applied settings. The program’s emphasis on intersectionality, Universal Design for Learning (UDL), and collaborative learning communities has deepened students’ appreciation for cultural humility and responsiveness. They are developing the relational and cultural competencies essential to participation in academic, civic, and professional communities. The collaborative model reinforces this development through mentoring, team teaching, and shared curriculum oversight, modeling the inclusive and community-oriented practices Antioch aims to instill.

Action: Students are translating their learning into purposeful advocacy and action, embodying Antioch’s mission to “win victories for humanity.” Through coursework in ethics, multicultural counseling, and clinical practice, they learn to identify systemic barriers and take informed, justice-oriented steps toward change. They also learn to use data, research, and clinical insight to advocate for marginalized populations, applying knowledge to real-world contexts that promote equity and wellness. The program’s integration of advocacy across learning outcomes ensures that graduates leave with both competence and a professional identity grounded in social justice.

Findings suggest that students are making meaningful progress toward embodying the Core Attributes of Self, Community, and Action. As the collaborative divisional model matures, continued alignment among curriculum, mentorship, and assessment practices will further ensure that graduates emerge as reflective, engaged, and justice-driven professionals who carry Antioch’s mission forward.
c. What actions did you take or are planning to take in response to the results?
In response to these findings, the division continues to strengthen the intentional integration of intersectionality, cultural responsiveness, and social justice across the curriculum. Guided by the collaborative divisional model, ongoing actions focus on aligning curriculum design, faculty development, and assessment to ensure a consistent, equity-driven experience across all programs and modalities.

1. Strengthening Curricular Coherence and Assessment
Faculty will continue refining course content and assessment practices to ensure intersectionality and social and racial justice remain central to student learning outcomes. Course Mentor Teams will incorporate measurable indicators of students’ understanding and application of intersectional frameworks. The PhD program will continue aligning its revised curriculum with the semester conversion, ensuring scaffolded learning and assessment strategies that support deeper reflection and applied advocacy.

2. Expanding Faculty Development and Collaborative Support Structures
The division will extend professional development opportunities that reinforce inclusive pedagogy, UDL, and reflective teaching. Building on sessions with Dr. Latonya Summers and Dr. Cirecie West-Olatunji, upcoming faculty workshops will focus on integrating these frameworks across online, hybrid, and in-person courses. The collaborative model also promotes consistent mentorship and team-based curriculum planning, supporting faculty as they foster student growth in self-awareness, community engagement, and justice-oriented action.

3. Enhancing Student Reflection and Application of Learning
To deepen students’ reflection on power, privilege, and bias, additional reflective assignments, case discussions, and experiential components will be introduced in both MA and PhD courses. These will strengthen alignment with Antioch’s Core Attributes by encouraging students to apply self-reflection in real-world contexts, collaborate across difference, and engage in advocacy-based practice. For example, the new Culturally Sustaining Application of Supervision Models course includes an outcome requiring students to “evaluate effectiveness and cultural relevance in assessment, remediation, and gatekeeping around counseling supervisees.”

4. Ongoing Data Collection and Continuous Improvement
The division will continue gathering both qualitative and quantitative data on student learning and faculty experiences to inform continuous improvement. As the collaborative model becomes fully implemented, standardized data collection methods will track student progress and measure how effectively the curriculum fosters advocacy, cultural humility, and justice-oriented professional identity.

These actions aim to deepen integration of social justice and intersectionality into all aspects of the curriculum, expand reflective and applied learning opportunities, and sustain a culture of collaboration that supports both faculty and student growth. The continuing evolution of the collaborative divisional model provides the structure to ensure that these goals are implemented consistently, strengthening coherence, accountability, and alignment with Antioch University’s mission and Core Attributes.

	Focus Area
	Action Step
	Responsible Parties
	Timeline

	Curricular Coherence and Assessment
	Continue revising and aligning core courses to embed intersectionality, social justice, and measurable student learning outcomes.
	Course Mentor Teams, Program Chairs, Faculty
	Ongoing through 2025–26 academic year

	Faculty Development and Collaboration
	Expand professional development series emphasizing UDL, inclusive pedagogy, and reflective teaching practices.
	Division Leadership, Faculty Development Committee
	Spring–Fall 2025

	Student Reflection and Engagement
	Integrate new reflective and experiential assignments to enhance self-awareness, cultural humility, and advocacy skills.
	Course Faculty, Program Leadership
	Implementation in upcoming academic year

	Data Collection and Program Evaluation
	Standardize data collection processes to track student learning outcomes across programs and modalities.
	Assessment Committee, Division Administration
	Framework finalized by end of 2025

	Collaborative Divisional Model Integration
	Strengthen cross-program communication and mentorship to ensure consistent implementation of the collaborative leadership model.
	Division Leadership, Faculty Teams
	Continuous; review each academic term



d. List resources you used and what you continue to need based on your analysis. If resources are limited, what can you do with what you have to address these findings? 

	Category
	Resources Used
	Resources Still Needed
	Strategies to Maximize Existing Resources

	Faculty Collaboration and Expertise
	Course Mentor Teams and CES collaborative group supporting curriculum review and mentoring.
	Protected faculty time for mentoring, assessment, and divisional collaboration.
	Continue using collaborative leadership model to distribute workload and sustain peer mentoring.

	Professional Development
	Division-wide JEDI workshops and speakers (e.g., Summers, West-Olatunji).
	Ongoing funding for professional development and external speakers focused on JEDI and inclusive pedagogy.
	Utilize free or low-cost ACA, ACES, and CACREP webinars; integrate PD content into existing faculty meetings.

	Instructional and Technological Support
	Brightspace migration tools, UDL frameworks, and shared course repositories.
	Additional instructional design and technology staff to ensure consistent course accessibility and design.
	Use current UDL resources and peer collaboration to standardize inclusive course structures.

	Assessment and Data Systems
	Faculty-led program reviews and student learning data discussions.
	Centralized tools and staff support for assessment tracking and outcome measurement.
	Streamline use of existing university data systems and shared Google resources for consistency.

	Collaborative Leadership Model
	Strengthened communication and shared decision-making across programs.
	Continued refinement of communication processes and role clarity within the model.
	Leverage regular divisional meetings and mentor team structures to sustain shared leadership.





II.  This Year’s Cycle of Inquiry (2025-26)
a. State your proposed critical question(s) about a student learning outcome(s):  The program will continue using the same critical questions from the 2024–2025 cycle due to the ongoing work and development still needed in these areas:
b. How does the curriculum integrate and assess students' understanding of intersectionality and its relevance to social and racial justice?
c. In what ways does the program facilitate student reflection on personal biases and values, and how does this influence their engagement with diverse communities?
d. How are the program's learning outcomes fostering students' ability to advocate for marginalized populations in their future professional roles?

e. Is the proposed critical question(s) the same that was proposed for last year’s cycle?
Yes. The division will maintain the same critical questions to ensure continuity in assessment and to allow for deeper analysis as the collaborative divisional model becomes more fully integrated. Maintaining these questions provides a consistent framework to measure growth, coherence, and student development related to intersectionality, justice, and advocacy across all programs.

f. Why is this a priority? 
These questions remain central to Antioch’s mission of preparing counselors who advance social, racial, economic, and environmental justice. The division’s structural transition and ongoing curricular refinements require sustained focus on how intersectionality and cultural responsiveness are embedded in course design and student learning. Continuing to prioritize these questions ensures that both faculty and students remain actively engaged with issues of power, privilege, and systemic inequity in counseling practice.

g. Identify how this year's critical question connects to one of the three Core Attributes. 
This inquiry aligns most closely with the Core Attribute of Action, emphasizing students’ ability to apply social justice principles, ethical reasoning, and advocacy skills in real-world contexts. It also strongly supports Self, through reflection on personal values and biases, and Community, through an emphasis on relational and cultural responsiveness. Together, these attributes reinforce the development of reflective, justice-oriented counselors who act with integrity and social responsibility.

h. Explain how you will gather evidence of the student learning outcome and the related core attribute(s) based on your critical question.
Evidence will be gathered through both qualitative and quantitative measures, including:
· Faculty and Course Mentor Team reviews of revised syllabi and assignments that embed intersectionality and justice outcomes.
· Analysis of student work samples (e.g., reflection papers, case conceptualizations, treatment plans) demonstrating cultural humility and advocacy skills.
· Faculty reflections and notes from professional development sessions related to JEDI, UDL, and inclusive pedagogy.
· Student course evaluations and reflective feedback assessing perceptions of equity, belonging, and inclusive learning environments.
· Division-wide discussions and reports summarizing how each program integrates justice-oriented learning outcomes.

i. State the planned steps to analyze your critical question:
· Gather representative student work and faculty reflections related to the three critical questions.
· Facilitate structured faculty discussions and peer reviews through Course Mentor Teams and divisional meetings.
· Identify patterns in student learning related to the Core Attributes of Self, Community, and Action.
· Summarize key findings, highlighting areas of growth and ongoing need.
· Develop targeted action plans to enhance curriculum design, faculty development, and assessment practices.

j. What resources do you need to complete this cycle of inquiry? If resources are limited, what can you do with what you have to address this inquiry?
To complete this cycle effectively, the division will need:
● Continued faculty release time for participation in mentor teams and data analysis, which is currently included in workloads as part of the indirect instruction of institutional citizenship.
● Professional development funding for equity-centered teaching and assessment training.
● Instructional design and assessment support to refine course outcomes and collect consistent data across programs.
If additional resources are not available, the division will:
● Leverage existing faculty expertise through collaborative mentoring and peer review.
● Use existing data systems and shared Google Workspace tools for data collection and analysis.
● Continue utilizing low-cost professional learning opportunities from CACREP, ACA, and ACES to sustain faculty engagement with social justice and inclusive pedagogy.
● Align analysis efforts with institutional citizenship to reduce workload impact while maintaining momentum.
Notes: Be sure to prioritize sources of direct evidence to address your critical question. The more direct the evidence, the more confident you can be in how you respond to the findings to improve student learning and your program (evidence of student learning info is on pp. 8-9 of the Assessment & Program Review Manual). For more support on developing an effective critical question, see the Questions Workshop and the Effective Questions Checklist.

III. Co-curricular Activity 
Antioch defines co-curricular activities as:
· Sponsored by the university, location, or program,  
· Non-credited, 
· Voluntary, and 
· Supportive of program learning outcomes or core attributes.
a. What co-curricular activities did your program offer since the last annual program review?
Community, and Action:
● Collaboration with the International Center for Growth in Connection (ICGC): The division partnered with ICGC in preparation for the relaunch of Works in Progress, a professional development and scholarly engagement initiative designed to promote research collaboration, critical reflection, and shared growth among counselor educators and students.
● Division Book Clubs: Ongoing book clubs have explored topics such as Shared Leadership in Higher Education and Dignity in Boundary Spanning. These voluntary groups fostered critical dialogue around relational leadership, inclusive practices, and equity in higher education, directly supporting the Self and Community Core Attributes.
● SAIGE Rainbow Certificate: Offered opportunities for both students and faculty to expand their understanding of LGBTQIA+ identities, counseling competencies, and affirming practices, promoting advocacy and social justice awareness aligned with the Action attribute.
●CES’s Root and Rise Series: Led by Dr. Stephanie Helms Pickett, this initiative focused on inclusive teaching, belonging, and equity-centered curriculum design. The series supported faculty and student development in relational pedagogy and justice-oriented practice.
● Latinx Mental Health and Social Justice Institute: Through webinars, an annual symposium, and digital advocacy resources, the institute created accessible opportunities for learning, dialogue, and professional engagement around issues affecting Latinx/e communities.
●Chi Sigma Iota (CSI): Continued to provide workshops and peer-led activities that enhanced students’ professional identity development, ethical awareness, and advocacy skills through experiential and service-based learning.
b. Were student learning outcomes and/or core attributes assessed? If so, what direct or indirect methods were used to assess student learning outcomes and/or core attributes in the co-curricular activity? 
Methods of Assessment:
Both direct and indirect methods were used to assess the impact of these co-curricular activities on student learning and engagement:
● Direct Methods: Participant reflections, post-event feedback forms, and presentations of applied learning (e.g., advocacy plans, case applications, and professional reflections). 
● Indirect Methods: Faculty observations, qualitative feedback from student leaders and advisors, and follow-up discussions during advising and mentor meetings.
Attributes and Learning Outcomes Assessed:
● Self: Students growth in self-awareness, ethical reflection, and examination of bias through dialogue-based and reflective activities (Book Clubs, Root and Rise).
● Community: Students engaged in collaborative learning environments and cross-cultural dialogue that strengthened cultural responsiveness and community-building (Latinx Institute, SAIGE, CSI).
● Action: Application of social justice principles through advocacy-based projects, service activities, and certificate programs that extended beyond the classroom (CSI, ICGC partnership).
c. [bookmark: _heading=h.30j0zll]How effectively did the activity support student learning and/or foster the core attributes? 
The co-curricular activities were highly effective in fostering engagement and deepening understanding of Antioch’s Core Attributes. Participants reported increased confidence in addressing systemic inequities, enhanced communication across difference, and greater motivation to integrate advocacy into professional practice. Faculty observed stronger professional identity development, improved relational skills, and greater initiative in student-led research and advocacy.
The collaborative and voluntary nature of these activities provided authentic spaces for students to connect academic learning with experiential application, reinforcing the division’s mission of justice-oriented counselor education.
d. What would you plan for future co-curricular activities based on this information?  
Based on these findings, the program will:
1. Expand participation and divisional collaboration through hybrid and asynchronous options for co-curricular engagement to increase accessibility.
2. Deepen the partnership with ICGC by fully relaunching Works in Progress and integrating structured mentorship opportunities for students engaged in social justice and relational-cultural projects or research. 
3. Continue and diversify professional learning communities to include topics on decolonizing counseling, trauma-informed practice, and intersectional leadership.
4. Strengthen assessment by developing reflective surveys and discussion prompts that explicitly tie to Antioch’s Core Attributes.
5. Increase student leadership opportunities in co-curricular programming (e.g., facilitating discussions, co-planning events with faculty) to reinforce experiential learning and continued development of advocacy skills.
Note: Please feel free to review the page on Co-Curricular Activity Assessment for examples of co-curricular activities and ways to assess co-curricular activities.

IV.  Student Enrollment, Persistence, & Completion Data 
a. Choose 2 or 3 questions to analyze using the OIE data reports.
i. Are there specific points in the academic journey (points in time) where students tend to drop out or stop out?
ii. Are there common factors among students who withdraw from the program(s)?

b. Identify planned action steps as a result of your analysis.
i. Analysis of the OIE report shows that withdrawal rates have decreased over time in both the MA Clinical Mental Health Counseling and PhD Counselor Education and Supervision programs. The next step will be to determine which supports and resources have contributed most to this improvement and ensure their continuation. The MA program’s first-year experience initiative appears to have reduced early attrition, while the PhD CES program is implementing new group advising strategies and community-building activities to enhance engagement and persistence.

ii. The programs plan to conduct deeper analyses of withdrawal data to identify potential patterns or shared factors among students who leave. Findings will be used to strengthen proactive advising, targeted supports, and early intervention strategies to improve persistence and degree completion.
Note: Here is an overview of the questions the standard OIE report is designed to answer as well as a sample of questions that can offer deeper inquiry that can be explored. Please consider other questions you can address either at this time or in the coming year to better understand enrollment patterns within your program.

If you have questions about these data, please contact Cyndi Cain Fitzgerald (ccain@antioch.edu).
_____________________________________________________________________________________

Resources
· Antioch Academic Assessment Google Site
· Check out recent trainings that might help you with the APR:
· Developing Effective Questions to Drive Student Learning Workshop (recording & resources)
· Crafting Effective Learning Outcomes Workshop (recording & resources)
· Feedback Workshop (recording & resources)
· Academic Assessment Webpage
· Academic Assessment System & Program Review Manual
· Curriculum & Core Attributes Map Template (if need to update these, make a copy of this form)
· Using Enrollment & Completion Data to Inform Program Review and Improvement
· Evaluation Rubric Examples
· Holistic & Analytic Rubric Examples
· Quality Criteria Rubric Example
[image: ]



· Types of Rubrics (DePaul University)



[bookmark: _heading=h.1fob9te]ANNUAL PROGRAM REVIEW FEEDBACK RUBRIC

Please complete one feedback rubric per Annual Program Review Report by December 15, 2025. Submit a copy to each program director, to the VCAA/University Provost, and to the Asst. VC for Accreditation and Academic Assessment.

	Program  Select One Select One Select One
	Degree Type: Select One Select One 
	Dean:

	School: Select One
	Div/Dept (if applicable): 
	Program Chair:
	Academic Year: 2025-26

	1 = Standard Not Met		2 = Standard Partially Met		3 = Standard Met		4 = Exceeds Standard Expectations



	 Criteria
Standard for this Area of the APR
	
1
	
2
	
3
	
4
	
N/A
	Feedback

	Findings from the Past Year’s Cycle of Inquiry (2024-25) (Section I.)

Note: Skip this first section if this report is the program’s first cycle of inquiry.

	Critical question(s) from past cycle is stated, is clear, and directly addresses student learning. (I.a.)
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	Findings are documented, analyzed, and clearly described. (I.b.) 
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	Findings include a clear description of what faculty discovered about student learning and progress to achieving one or more of Antioch’s Core Attributes. (I.b.) 
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	Findings are characterized primarily by direct evidence of student learning/achievement of a core attribute (e.g., analysis of exam scores or course pass rates) (I.b.) 
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	Realistic action steps and resource needs are identified based on results. (I.c & d.)
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	This Year’s Proposed Cycle of Inquiry & Critical Question(s) (2025-26) (Section II.)

	 Criteria
Standard for this Area of the APR
	
1
	
2
	
3
	
4
	
N/A
	Feedback

	Proposed critical question(s) is an actual question that is clear. (II.a.)
	𐄂
	𐄂
	𐄂
	𐄂
	
	

	Critical question(s) directly relates to program-level assessment of student learning outcomes. (II.a.)
	𐄂
	𐄂
	𐄂
	𐄂
	
	

	The stated priority for the critical question(s) is clear, compelling, and relevant to the program’s purpose. (II.c.)
	𐄂
	𐄂
	𐄂
	𐄂
	
	

	Critical question(s) clearly connects to at least one of the three core attributes (II.d.)
	𐄂
	𐄂
	𐄂
	𐄂
	
	

	Provides a clear, specific, and feasible plan for evaluating the SLO and related Core Attribute(s); includes assessment methods, criteria for success, and rationale for alignment with the critical question. (II.d.)
	𐄂
	𐄂
	𐄂
	𐄂
	
	

	Critical question(s) is addressable through empirical/observable evidence. ( II.e.)
	𐄂
	𐄂
	𐄂
	𐄂
	
	

	Action steps are clearly outlined and tied to the critical question(s). (II.f.)
	𐄂
	𐄂
	𐄂
	𐄂
	
	

	Resource needs are clearly linked to the critical question(s). (II.g.)
	𐄂
	𐄂
	𐄂
	𐄂
	
	

	1 = Standard Not Met		2 = Standard Partially Met		3 = Standard Met		4 = Exceeds Standard Expectations

	Co-Curricular Activities & Core Attributes (Sections III.)

	 Criteria
Standard for this Area of the APR
	
1
	
2
	
3
	
4
	
N/A
	Feedback

	Co-Curricular activities the program offered adhere to Antioch’s co-curricular definition. (III.a.)
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	Direct and indirect data methods are used or planned to be used to examine student learning in the context of the co-curricular activities described. (III.b.)
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	Effectiveness of the activity supporting student learning/core attributes was clearly described and persuasive. (III.c.) 
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	Plan for future co-curricular activities is clear and responsive to information collected (III.d.)
	𐄂
	𐄂
	𐄂
	𐄂
	𐄂
	

	1 = Standard Not Met		2 = Standard Partially Met		3 = Standard Met		4 = Exceeds Standard Expectations




















	Dean & Program Alignment with the APR Report
(Section II. f. & g. & Section IV.)

	
Areas of Concern or Divergence*
	Criteria
Areas where Dean and Program should achieve sufficient alignment to take appropriate action,  provide needed resources, and be responsive to trends in the program’s student data.
	
Areas of Support & Next Steps

	
	The dean supports the program’s identification of action steps between now and the next annual program review. (II.f.)
	

	
	The dean supports the program’s resource recommendations and requests. (II.g.)
	

	
	The dean supports the program’s reflections and analysis of student data (enrollments, persistence, & completion). (Section IV.)
	

	Summary & Action Steps based on Dean-Chair/Director Discussion (including resource allocations):


*Please discuss with the program chair to address any areas of growth or recommendations and to discuss areas within the analysis where there is not sufficient agreement or there are concerns. The hope is that active discussion between the dean and programs will foster growth, collaboration, and meaningful action steps including appropriate resource allocations for programs.

Dean Name:                                                                  Dean Signature:               					Date: 
Program Chair Name:                                                  Program Chair Signature:                   			            Date: 
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